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LITERATURE REVIEW

Vivian Gussin Paley(1990) believed, “Children are born knowing how to put every thought and
feeling into story form. And so to the children, newly arrived in school, drift and worry until
someone shares a fantasy and there are roles to play. Then there comes a sense of place and
person, and the words flow with purpose and pleasure.” When Paley began storytelling/story
actln? she was seeking to offer routes into early education that appealed to children from diverse
social and ethnic backgrounds, and with different learning needs.

Hepner’s (2016) research findings of their study indicated that storytelling and story acting would
be a useful addition to early childhood educator’s repertoire of practices which have shown to

p;;(_)lguce growth in oral language skills and further the development of emergent literacy in young
children.



% nllr Multilingual Learning
C Research Center
International
School Bangkok

LITERATURE REVIEW

e Nicolopoulou,lgaz,Shiro and Hsin(2022) conducted a study researching the development of
evaluative language among 3,4 and 5 year olds telling fictional stories to and for their peers in a
preschool context. They define evaluative language as language referring to the speaker’s
opinions, attitudes and expectations toward the story’s characters, actions and events.

e Nicolopoulou,lgaz,Shiro and Hsin(2022) study found remarkable %rowth in evaluative language
through storytelling and story acting, and it was believed that it is because in this context children
are not just storytellers but also story listeners. TheY are exposed to their peers’ linguistic input
and interpretive pressures operating in tracking orally presented stories.
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LITERATURE REVIEW

e Nguyen and Phillips(2025) believed that storytelling enriches expressive language in speech and
written composition because of its authentic and refined lexis and dramatic features. They also
stated that children can creatively use I_an%uage based on their existing knowledge and
storytelling can foster children’s creativity by cultivating children’s imagination, and in turn nurture
children’s linguistic competence.

e Nguyen and Phillips(2025) identified four key elements of storytelling as pe_dago%y_ -
- stor%/telllng as a responsive strategy to engage children’s cognition, emotion and imagination.
- multimodality, recognizing the constant interplay between linguistic, gestural, visual, tactile,
auditory, and textual modalities. : - :
- s’éo[ytellrllng has a great propensity to activate mutually inspiring engagement between children
and teacher.
- storytelling as a linguistic model which enables children’s agentic learning, implying the
children’s self-assertion in language learning.
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LITERATURE REVIEW REFLECTIONS

| found my reading of Vivian Paley’s book to be the most beneficial in my research. It not only
helps to teach how to deliver this method, but is also an example how this method can be used
with all children. In “The Boy Who Would Be a Helicopter: The uses of storytelling in the classroom”
Paley states “There are labels that might be attached to Jason, but we’ll neither define or
categorize him. None of us are to be found in sets of tasks or lists of attributes; we can be known
only in the unfolding of our unique stories within the context of everyday events.” This quote
reminds me that all of our students, ages 4 and 5, no matter where they are from, the language/s
they speak at home, or their social and cognitive skill levels, can benefit from a language rich
classroom. Storytelling and story acting helps add to our practices in a very child directed way.

| also connected to Nguyen and Phillips(2025)in their study of _storytellin? and story acting as a
pedagogy for teaching English language learners. Their identification of the four key elements of
storytelling, resonated with my practice within my classroom.

Although the study conducted by Nicolopoulou,lgaz,Shiro and Hsin(2022) on the development of
evaluative language did not directly help me in m%/ study, it did help me see the importance of
ch?osmg one piece of my study and focusing on that, instead of the whole of storytelling and story
acting.



% mlr Multilingual Learning
7~ C Research Center

International
School Bangkok




% mlr Multilingual Learning
7~ C Research Center

International
School Bangkok




% mlr Multilingual Learning
7~ C Research Center

International
School Bangkok

Tier 2 Performance by Student and Story
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Tier 3 Performance by Student and Story
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DISCUSSION

Originally my goal was to show that the use of storytelling and story acting directly causes a
growth in a student’s English language skills, but | have concluded that the data analyzed does
not show where certain learning, such as vocabulary, or sentence structure, has come from. | still
believe that it is beneficial for children to be able to share their voice, and also hear the stories
from peers, with the possibility of learning from their peers.

| have realized that the analysis of these stories, especialgl regarding tier 2 and tier 3 words, can
help make connections between the vocabulary found and the vocabulary that is directly taught
throudgh read alouds in the classroom through dialogic reading grouBs and High Quallt?; Rea
Alouds(HQR).This can help identify direct sources of teaching vocabulary for certain children.
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