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Research Questions 

How does the intentional co-planning for whole-class scaffolding between homeroom and 

EAL teachers support multilingual learners and the wider class overall?

How might insights from this process inform and strengthen co-planning practices across 

the school?



Literature Review

Previous research suggests that collaboration between classroom and language support 

teachers strengthens inclusion and academic outcomes for multilingual learners (Honigsfeld & 

Dove, 2010; García & Kleifgen, 2018). Furthermore, scaffolds designed for multilingual learners 

benefit the wider class by improving clarity, access, and participation in learning (Hammond, 

2015; Gibbons, 2015). High-impact strategies include visual supports, explicit modeling, 

structured academic talk, and translanguaging practices (Cummins, 2000; García & Wei, 2014). 

Research indicates that these approaches are most effective when teachers engage in 

intentional co-planning grounded in shared responsibility, regular collaboration, and alignment 

between language and content learning goals (Dove & Honigsfeld, 2018). These understandings 

informed our inquiry into how purposeful HR–ELS co-planning could support all learners and 

strengthen inclusives practice across our school.



Methodology

Following a whole staff discussion of high impact strategies for MLL, Homeroom (HR) and 

English Language Specialist (ELS) teachers collaboratively chose, planned and embedded MLL 

scaffolds into whole class instruction. Scaffolds included:

● visual supports

● explicit modeling

● structured academic talk

● translanguaging practices

Data was then gathered through:

● teacher reflections

● feedback from the PYP coordinator 

                                                Click here for data, evidence and teacher responses.



Findings

According to teachers,

● MLLs exhibited increased confidence, participation, and independence, as well as 
improved comprehension and language production.

● The wider class benefited through greater clarity, access to complex ideas, and 
stronger engagement.

According to the PYP Coordinator, 

● Co-planning in this way strengthened teacher collaboration, shared responsibility, 
and understanding of inclusive instructional design.

● Weekly team meetings were particularly valuable for discussing student needs and 
planning responsive next steps.



Discussion

● Inclusive scaffolds should be viewed as whole-class supports rather than separate 

interventions.

● Effective co-planning strengthens instructional coherence and supports more 

responsive teaching.

● Findings suggest that collaboration is most effective when it is:

○ collaborative and inquiry-driven

○ embedded within regular team structures

○ grounded in practical, accessible strategies

● Schools may strengthen inclusive practice through shared planning systems, visible 

strategy supports, and protected collaboration time.



Reflections About Research (PYP)

Engaging in the research process 

● deepened professional dialogue across the a school (through whole staff meeting 

and informal conversation) and between HR and ELS teachers (at weekly planning 

meetings).

● helped make instructional decisions more intentional and visible.

● allowed us to see how small adjustments in scaffolding can significantly impact 

student participation and confidence.

● reinforced the importance of ongoing reflection, flexibility, and shared responsibility 

in inclusive practice.



Looking Forward

● Investigate how clearer language and content learning targets can influence 

planning, instruction and student outcomes.

● Strengthen consistency of structured co-planning practices for MLLs across year 

levels.

● Develop, share and make time to discuss shared resources and strategy supports for 

teachers.

● Continue exploring how inquiry learning can remain rigorous and linguistically 

accessible to all learners. 
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Research Question

What impact does structured co-planning between EAL specialists and 
Science teachers have on instructional practices and learning targets?

Phase 1 of a longitudinal study in MYP: working with teacher volunteers to explore 
the impact of structured co-planning on teachers’ confidence and explore 
collaborative practices in place as well as ways to strengthen the existing practice



Literature Review

● Key texts were scrutinised for a book study so that a co-planning template 
could be created (Porter, Honigsfeld)



Literature Review

● Honigsfeld and Dove’s resource 9 Dimensions of Scaffolding was used to 
create a playbook for EAL specialists to use during co-planning sessions

● Playbook was used alongside the H-Farm Framework for Teaching 
Multilingual Learners Toolkit of strategies for teachers
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Methodology

1. Identified teachers willing to collaborate - Science department (lower and 
higher MYP)

2. Identified classes for structured co-planning - EAL Specialist and EAL 
Enhanced students in all 3 classes

3. Benchmark: rubric investigating co-planning and co-teaching practices filled in 
by Science and EAL teachers (prior and post project)

Documentation Teacher Reflections

Co-planning Practices Rubric
Co-Planning Template

Reflection Questions (after each planning session)
Journaling (during the final phase)



Findings
Documentation

Increased consistency in collaborative 
planning

● Moved from irregular to more structured 
and consistent co-planning sessions using 
a shared planning template

● Co-planning more intentional
● Participants reported greater clarity in 

terms of purpose and structure of the 
meetings

Greater clarity about roles
● Teachers demonstrated improved 

understanding of roles within the process
● More reciprocal partnership 

Increased attention to language demands
● Discussions increasingly incorporated 

language objectives (alongside content 
objectives)

● Lesson planning reflected more intentional 
integration of scaffolds for multilingual 
learners



Findings



Findings



Findings

Teacher Reflections

Growth in teachers’ self-efficacy 
and confidence

● EAL specialists felt more 
included in the planning 
process

● Subject teachers reported 
increased confidence in 
supporting multilingual 
learners in Science classroom

Capacity Constraints 
● Limited time available for 

collaborative planning during the 
final weeks of the school term

● Need for protected and regularly 
scheduled co-planning time 
within the timetable for the 
following academic year

● One teacher highlighted lack of 
fully developed units - this 
limited the effectiveness of 
co-planning

● Importance of beginning 
collaborative planning at the 
start of each new unit to reduce 
reactive or last-minute planning



Discussion

Engaging in this action research clearly highlighted the fact that structured co-planning 
leads to greater clarity and consistency as it provides both subject teachers and EAL 
specialists with regular opportunities (that quickly become routine) to discuss support 
strategies and adaptive teaching approaches for multilingual learners. 

Moreover, findings raised the following points for consideration:

● Structured co-planning time brings about greater teacher confidence to plan and 
embed scaffolds for multilingual learners

● One teacher saw an opportunity to extend this collaboration when planning a 
transition unit for students moving from MYP5 to DP1; co-planning and 
co-assessment were seen as adding value to curriculum continuity

● Results of this research also indicate that the impact of co-planning does not rest 
solely on instructional practice but it is a form of professional learning for both the 
subject teachers and the EAL specialists



Looking Forward

Phase 2: November 2026 MLRC action research 

Explore impact of structured co-planning on instructional planning and 
pedagogy

Key areas for development:

● Further refinement and consistent use of the co-planning template to support 
structured collaboration 

● Integration of WIDA standards into co-planning sessions
● More explicit integration of language objectives within both unit and lesson plans
● Engage in an ongoing cycle of co-planning and co-reflection with individual 

departments


