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Research question

How well do oral reading practices improve 
students’ reading fluency and their retell quality 

in Grades 4 and 6?



Research Question Development

Version #1 (November - 
Before MLRC)

What inclusive EAL pedagogical 
practices most effectively foster 
reading comprehension growth 
for EAL, Learning Support (LS), 
and mainstream students in an 
inclusive classroom setting?

Reasoning

Broadly explores strategies for 
supporting all learners in an 
inclusive setting, focusing on 
diverse student needs.

Version #2 (January - 
During MLRC)

To what extent does structured 
oral reading practices enhance 
students’ oral reading accuracy 
and their ability to retell texts 
effectively in intermediate 
grades?

Reasoning

More focused on one strategy 
(structured oral reading) and 
measurable skills (accuracy, 
retelling) for easier data 
collection.

Version #3 (Final)

How well do oral reading 
practices improve students’ 
reading fluency and their retell 
quality in grades 4 and 6?

Reasoning

Most specific and manageable 
for action research. Targets two 
skills and specific student groups 
for clear analysis.



Literature Review

Promoting Fluency Through Challenge 
(Downs, 2025)

Repeated reading with varying complexity improved fluency 
and retell quality. Note: Fluency gains alone do not 

guarantee deeper comprehension.

Oral Language Intervention in EFL 
(Salhab, 2025)

Oral interventions (read-alouds, retelling) enhanced 
comprehension of story elements. Consistent practice is key 

to long-term strength.

Theory: The Simple View of Reading
(Hoover & Gough, 1990)

Reading comprehension = Decoding Skills × Language 
Comprehension. Both are essential for effective text 

understanding.

Teaching Reading to All Learners 
(Moseley, 2023)

This book emphasises that all learners benefit from 
meaningful oral language experiences and repeated 
exposure to rich literacy activities. Read-alouds and 

language-rich interactions support comprehension and 
overall reading development.



Literature Review: Fluency & Retell

Literacy Foundations (NRP, 2000)
Reading fluency is an important component of literacy 

development and includes accuracy, speed, and expression 
while reading.

Comprehension Link (Rasinski, 2012)
Fluent readers focus more on comprehension because they 

spend less effort decoding words.

Academic Success (Kuhn & Stahl, 2003)
Fluency correlates strongly with comprehension and 
academic success. Fluent students recall information 

better.

Reliability & Validity of Retell Measures 
(Reed & Vaughn, 2012)

Retelling reflects understanding but should be used with 
other assessments; it is not fully reliable as a standalone 

measure.

Next STEPS in Literacy (Smartt & Glaser, 2010)
This book highlights that repeated reading and structured 
sentence frames improve reading accuracy, fluency, and 

comprehension. The authors emphasise the importance of 
scaffolded and explicit instruction for EAL and learning 

support students.

Instructional Strategies (Samuels, 1979; Rasinski, 
2014)

Explicit instruction, repeated reading, and teacher 
modelling support oral language and retell abilities.



Purpose & Scope

The Purpose

The purpose of this investigation was to explore and strengthen Inclusive EAL practices at Canadian 
International School, Bangalore by identifying reading strategies that support the development of 
students’ reading fluency and retell quality, as measured through literacy assessments. The study 
aimed to examine the effectiveness of these strategies through the collection and comparison of 
pre-intervention and post-intervention data. Findings from the investigation will be shared with the 
school community to support reflective teaching practices and encourage the wider 
implementation of effective literacy strategies across the school.

Scope of Investigation

The investigation was conducted over a period of four months with Grade 4 and Grade 6 students. 
During this time, targeted reading interventions and instructional strategies were implemented to 
support students’ fluency, comprehension, and oral retell skills within an inclusive learning 
environment.



Methodology

1. Pre-intervention Literacy 
Assessment Data

2. Determining Sample Group for 
Study

3. Teacher Interviews & 
Questionnaire

4. In-house Staff Professional 
Development

5. Implementation & Practice of 
Strategies

6. Post-intervention Literacy Data 
Collection



 Data Collection Process

Assessment Process:  Student baseline data was collected using Acadience Reading Assessments to measure 
fluency rates and retell quality.

Strategy Development:  The collected data was then organised and analysed to guide the implementation of 
targeted reading strategies.

Key Data Streams

Teacher Survey Data Collection Implementation DataPre & Post Intervention Data

Teacher Feedback Data Student Reading Data Analysis

Citing sources from Acadience and internal literacy assessments for Canadian International School Bangalore.



Data Analysis

Quantitative Data Analysis
Numerical scores and growth data were collected and 

compared.

Pre- and Post-Intervention Analysis
Student scores before and after the intervention were 

compared to measure improvement.

Descriptive Statistics
Averages, percentages, and score changes were used 

to summarise results.

Growth Analysis
Focused on measuring student progress across 

intervention groups.

Comparative Analysis
Compared performance levels before and after the 

intervention.



1. Pre-intervention Acadience Whole Class Literacy Assessment Data 
Grade 4

Grade 4: A targeted sample of 6 Grade 4 students whose Reading Accuracy assessment data fell within the “Below 
Benchmark” or “Well Below Benchmark” categories participated in the reading intervention. Additionally, 28 students whose 
Retell assessment scores were identified as “Below Benchmark” or “Well Below Benchmark” formed the targeted sample for 
the retell intervention.

Color Key:
Above Benchmark 
(90% – 99%)
At Benchmark  
(70% – 89%)
Below Benchmark
(40% – 69%)
Well Below Benchmark
(0% – 39%)

Oral Reading Fluency (ORF)

Word Count (WC)

Accuracy (A)

Retell Quality (RQ)



1. Pre-intervention Acadience Whole Class Literacy Assessment Data 
Grade 6

Grade 6: Based on the assessment data collected from 9 students, 8 students demonstrated reading accuracy at or above 
benchmark levels; however, their retell quality was identified as “Below Benchmark” or “Well Below Benchmark.” 

Therefore, these students were selected as the targeted sample group for the intervention in this action research study.

Color Key:
Above Benchmark 
(90% – 99%)
At Benchmark  
(70% – 89%)
Below Benchmark
(40% – 69%)
Well Below Benchmark
(0% – 39%)

Oral Reading Fluency (ORF)

Word Count (WC)

Accuracy (A)

Retell Quality (RQ)



Sample Assessment Data Interpretation : Grade 4

Reading Accuracy % Retell Quality Score



Sample Assessment Data Interpretation : Grade 6



In-house Staff Professional Development

An in-house professional 
development session was 

conducted by the MLRC Manila 
cohort, with participants 
representing all school 

divisions. The session focused 
on exploring teachers’ 

perceptions and 
implementation of inclusive 

EAL strategies aimed at 
enhancing students’ reading 
fluency and improving the 
quality of retell responses.



Intervention Shared In-house Staff Professional Development

Among the strategies presented, repeated reading to support fluency development and the 
use of sentence starters to enhance retell quality were the most positively received by 
teachers during the session.



EXIT TICKET FROM OUR WORKSHOP



Teacher Survey  Data  Results

● 80% teachers reported feeling confident in using Inclusive EAL strategies in the 
classroom.

● 90% teachers shared that they regularly use differentiation strategies in class.
● 60% teachers expressed a willingness to implement retell practice strategies on a daily 

or weekly basis



Implementation: Repeated Reading

Step 1
Teacher reads

Step 2
Read with a partner

Step 3
Read to the teacher



Implementation: Sentence Frames



Teacher and Student Feedback after  the intervention

Student Feedback - SENTENCE FRAMES 

Grade 6 Student 1: “It helped me how to start 
the sentences and make complete sentences”

Grade 6 Student 2: “Helps us speak properly in 
form when speaking such as when you are 
speaking to person.Who doesn’t know anything 
about what you are speaking.”

Student Feedback - REPEATED READING 

Grade 6 Student 1: “Repeated reading helped 
me to improve by mistakes that I made in the 
first reading.”

Grade 6 Student 2: “It helped me to 
understand better and I could get the key 
points from the reading and improve the words 
pronunciation.”

Teacher  Feedback - REPEATED READING 

Teacher 1: “Repeated reading significantly improved 
reading fluency, leading to increased confidence, 
speed, and a clear upward trend in reading accuracy.”
Teacher 2: “Using one targeted strategy is more 
effective for learning and teaching than using various 
strategies.”

Teacher  Feedback - REPEATED READING 

Teacher 1: “The strategy is highly versatile and 
could be effectively scaled for whole-class 
instruction using differentiated groups.”



Grade 4 Pre and Post intervention student’s scores 



Grade 6 Pre and post intervention student’s scores 



Reading Accuracy Findings: Grade 4

Analysis
The graph shows a clear upward trend in reading 
accuracy scores following the intervention. The average 
reading accuracy improved from 93.6% pre-intervention 
to 98.6% post-intervention, representing an average 
growth of 5 percentage points. All students 
demonstrated measurable improvement, with multiple 
students achieving near-perfect accuracy scores after the 
intervention. These results suggest that the intervention 
positively supported students’ reading fluency and 
decoding accuracy.

Key Outcomes
● Improved reading accuracy and fluency across all 

students.
● Increased consistency in decoding and word recognition 

skills.
● Students demonstrated greater confidence and 

independence while reading.
● Significant overall growth in reading accuracy following 

the intervention.



Reading Accuracy Findings: Grade 6

Analysis
The graph shows a strong overall improvement in 
Grade 6 reading accuracy following the intervention. 
The average reading accuracy increased from 
approximately 86% before the intervention to 98% 
after the intervention, representing substantial 
overall growth. Most students improved their accuracy 
scores, with several students achieving or maintaining 
perfect accuracy. One student demonstrated 
significant growth from a very low baseline score to 
90% accuracy post-intervention. These results suggest 
that the intervention effectively strengthened 
students’ reading fluency, decoding skills, and overall 
reading performance.

Key Outcomes

● Improved reading accuracy and fluency.
● Increased decoding and word recognition skills.
● Strong overall growth across students.
● Intervention effectively supported literacy 

development.



Retell Quality Findings: Grade 4

Analysis
The graph demonstrates a clear overall improvement in 
retell quality following the intervention. The average 
retell quality score increased from approximately 1.67 
before the intervention to 2.83 after the intervention, 
showing growth of 1.16 points across students. Most 
students improved by at least one point, and several 
students showed growth from scores of 1 or 2 to scores of 
3 or 4. This suggests that the intervention had a positive 
impact on students’ ability to retell information with 
greater detail, organization, and clarity.

Key Outcomes
● Improved comprehension and retelling organization.
● Increased inclusion of relevant details & sequencing.
● Effectively supported literacy development.



Retell Quality Findings: Grade 6

Analysis

The graph shows a clear improvement in retell quality 
following the intervention. The average retell quality 
score increased from 1.11 pre-intervention to 2.22 
post-intervention, demonstrating an average growth of 
1.11 points. Most students improved their scores, showing 
better comprehension, sequencing, and inclusion of 
relevant details in their retells. These results suggest that 
the intervention positively supported students’ oral 
language and literacy development.

Key Outcomes

● Improved comprehension and retelling organization.
● Increased use of relevant details and sequencing.
● Greater clarity and confidence in responses.
● Supported overall literacy development.



From Data to Action: Implications for Practice and Research

Implications for Our  School and Other School Communities
The findings demonstrate that targeted reading support leads to significant improvements in accuracy, 
fluency, and decoding skills across different age groups.

Both Grade 4 and Grade 6 students showed strong growth, with several achieving near-perfect accuracy and 
others making substantial progress from lower baseline scores.

Similar interventions could be successfully implemented in other schools to support struggling readers and 
improve overall literacy outcomes.

Contribution to Educational Research
While the findings of this study are based on research done within a singular learning environment, the 
evidence suggests that structured literacy interventions positively impacts reading development.

Consistent improvement in accuracy, word recognition, and fluency highlights the importance of targeted 
support in building confident, independent, and successful readers.



Discussion: What We Learned Through Action Research

Why does it matter to us?

Engaging in this research highlights the 
affordances and constraints of action research 
within our school context.

● In-person collaboration and MLRC support 
created professional learning 
opportunities.

● Strengthened understanding of data-driven 
instruction and inclusive EAL support.

Why does it matter to others?

This work identifies key factors for action 
research within the context of international 
schools.

● Shows how educators can develop research 
self-efficacy from initial low confidence.

● Shows how structured engagement and 
reflection support growth over time.

● Shows how capstone projects and 
symposium experiences contribute to the 
development of educators,research skills 
and confidence.



Reflections About Research

Research Process Value
The process of conducting the 
research itself was highly valuable 
for our professional community.

● Encouraged collaborative 
inquiry and teacher 
participation across 
homeroom, EAL and learning 
support Teachers.

● Fostered reflection across 
elementary and middle 
school.

● Flexibility in implementation 
supported successful 
participation.

Impact & Culture
The research strengthened our 
understanding and built a 
sustainable research 
environment.

● Reinforced importance of 
explicit reading instruction.

● Built a healthy research 
culture within the school.

● Teachers collaborated to 
reflect on student learning.

Instructional Learnings
A key takeaway was the value of 
data-informed instruction and 
ongoing progress monitoring.

● The use of assessment based 
data to identify strengths 
and needs for targeted 
support.

● Highlighted the importance 
of differentiating 
instruction.

● Supported diverse learners: 
EAL, mainstream, and those 
requiring additional support.



Next Steps in Our Action Research Journey

Continuing Literacy Strategies
We will continue implementing researched 
strategies while documenting effectiveness 
through data and reflection.

● Gather student and teacher feedback on 
engagement.

● Monitor oral reading accuracy and retell 
quality.

● Guide future instructional decisions and 
improvements.

Building Research Capacity
Strengthening evidence-informed practices by 
consistently analysing data and reflecting on 
findings.

● Refine intervention strategies for wider 
implementation.

● Foster collaborative and shared professional 
learning.

● Build a sustainable culture of inquiry and 
improvement.
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