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RESEARCH QUESTION

How might planning for
translanguaging within lessons
impact teacher practices and

dispositions?



Literature Review



Using language to make meaning in the world
(Lewis et al., 2012)
(Cummins, 2017)
(Leung and Valdés, 2019)

Translanguaging is the deployment of a speaker’s full repertoire, without
defined language boundaries. It is an extension of language where MLLs
shape knowledge and experiences across multiple languages

(Lewis et al., 2012)
(García & Kleyn)
(Cenoz, 2017)

Cross language transfer of literacy skills
(Cummins, 2017)
(Velasco & Garcia, 2014)

Social justice framework
(Carbonara & Scibetta, 2022)
(Gardner et al., 2021)
(Wawire & Barnes-Story, 2023)

Theoretical Underpinning



Translanguaging creates a welcoming and inclusive environment 
(Carbonara & Scibetta, 2022)
(Lewis et al., 2012)
(Parra & Proctor, 2023)

Translanguaging supports the transfer of literacy skill across languages
and promotes multilingual instructional strategies

(Cummins, 2017)
(Flynn, 2021)
(Lemmi & Pérez, 2024)
(Velasco & García, 2014) 

A teacher's "stance" significantly influences translanguaging
(Toker & Baytaş, 2022)
(Zhang, 2022)

Empowered MLL students 
(Carbonara & Scibetta, 2022)
(Lewis et al., 2012)
(Parra & Proctor, 2023)

Highlights in the Findings



Longitudinal studies
most studies are from short term projects, not impact over the years.

Teachers perspective on the challenges of planning for translanguaging
Some discuss parental engagement, political climate, student resistance to
certain languages but not the planning

Having studies on a wider, more diverse subject areas
Need more studies on different subjects like, arts, math etc. 

Understanding the impact on teacher pedagogical growth from
translanguaging 

Gaps in the Research



Translanguaging practices can help meet literacy and content standards in
MLL classrooms
Planning for translanging can positively impact student achievement
Translanguaging can help provide equitable access to the curriculum

Significance for Our Project





Methodology



Padlet documentation of classroom

translanguaging practices during

the study

Optional short form reflections

following classroom practices

12 end-of-study participant

interviews ranging from 8-12

minutes

Qualitative Methodology
Data Collection

Protocol to look for trends across

the interviews

Determined the “rule” answer to

each interview question

“What was the typical

experience?”

Identified significant

“exceptions” among the

responses

“What were outlier experiences

or qualifying circumstances?”

Data Analysis



1.How do you plan for translanguaging?

2.How does translanguaging affect your students?

3.How has translanguaging with students affected

your planning?

4.How has planning for translanguaging affected

your instructional practices?

5.Have these translanguaging experiences

affected your personal teaching philosophy?

6.Is there anything else you would like to share

about the translanguaging work you are doing?

Interview Questions:





Findings



Most teachers recognize the value of collaborative planning for
intentional translanguaging, while finding value in the organic
opportunities. This includes examining language patterns, word
meanings, interacting with multilingual and culturally responsive texts,
and sharing background knowledge.

However, collaboration requires timing and scheduling opportunities
that are not always available to all staff. Additionally, the challenge of
finding or creating resources may be an obstacle to planning. Finally, full
alignment of translanguaging, language, and content goals was variable
and dependent on existing systems.

How do you plan for translanguaging?



 “I think, ‘Well, what does
that look like? How do you
express that? How will
they actually demonstrate
that in words or through
language?’” 





Teachers felt most students showed excitement, confidence and pride
during translanguaging experiences, and demonstrated increased sense
of belonging, agency and academic success. They had improved access
to content because translanguaging promoted curiosity and encouraged
a culture of collaboration.

Students may benefit from how translanguaging offers opportunities to
shift mindsets about self, identity and culture. Students had
opportunities to inform their teachers about their understandings and
background. Students developed some awareness/appreciation of
translanguaging as a tool or opportunity.

How does translanguaging affect your students?



“As soon as we use
translanguaging strategies,
students are immediately
excited to get involved and
everybody wants to share.”



Teachers consistently expressed a need to dedicate some of their
planning time to translanguaging objectives. They also recognized the
need to shift priorities to reserve instructional time for translanguaging,

in order to build content knowledge and classroom culture. Students’
positive response to organic translanguaging in lessons was a primary
motivator for increased teacher intentionality and planning.

Some teachers may initially struggle at the loss of perceived control
when languages they don’t understand are mobilized in the classroom.

In courses that must adhere to rigid pacing, teachers may have difficulty
finding time to incorporate translanguaging.

How has translanguaging with students affected
your planning?



“The reality of
translanguaging has
encouraged me to leave
time for students to
unpack their
understandings.”



While the teachers in our study generally valued multilingualism prior to
the study, they found that planning for translanguaging has increased
their collaboration with colleagues, contributed to a comfortable and
natural instructional differentiation for students, and strengthened their
personal beliefs in the importance of visible and mobilized
multilingualism in schools.

Before engaging in conversations and professional development about
translanguaging, some teachers may equate translanguaging with word-

for-word translation.

How has planning for translanguaging affected
your instructional practices? Have these
translanguaging experiences affected your
personal teaching philosophy? 



“Every experience [with
translanguaging in this
project] has reaffirmed
that you've got to avail
yourself of your student's
abilities.”



Teachers in the study
valued both intentionally planned and in-the-moment translanguaging
identified student benefits for academic performance and belonging
will continue planning and advocating for translanguaging
made time for themselves to plan for translanguaging and for students to participate in
translanguaging activities

Answering our RQ: How might planning for
translanguaging within lessons impact teacher
practices and dispositions?



“How did we ever not
have [translanguaging]?”





Discussion



The findings of our research should relieve educator concerns about both the ease
of implementation of intentional translanguaging in international elementary
schools, and the academic and socio-emotional benefits to students. As predicted
by the literature review, our teachers found that students were better able to
grasp content and literacy objectives when intentional translanguaging was used in
their lessons and as part of the classroom culture. Additionally, the increase in our
students’ engagement with their learning was palpable during translanguaging
lessons, which is another finding supported by the language review. 

Educators starting to plan for intentional translanguaging in their classrooms
should be prepared to dedicate a portion of their instructional planning time to the
development of strategies, locating resources, and collaborating with their EAL
teachers or other peers. Additionally, based on our experience, they should
allocate more class time for translanguaging lessons than they might initially think
is necessary. The student excitement during translanguaged lessons can be
infectious and hard to wrap up. 

Discussion



Finally, one teacher in our study said it best, “I’m not an expert. I can always learn
more.” Translanguaging is a relatively recent pedagogical framework. While this
can mean that many educators may be unfamiliar with the strategies and stance of
translanguaging, making it more challenging to collaborate with other educators, it
also means that there is a dedicated group of translanguaging pioneers in schools
around the world who are trying things and willing to share. Our advice is: try it,
reflect on it, then try it again. 





Reflection



The action research project provided a valuable opportunity to
mobilize our entire elementary staff around the shared goal of
translanguaging in the classroom. The involvement with the MLRC
gave the work credibility and helped carve out space within an already
busy school context. It also created an opportunity for us to share our
work with senior leadership at the conclusion of the project. Our action
research project revealed that many strong practices were already in
place in our elementary school and could now be named and
strengthened under the umbrella of translanguaging pedagogy. Most
importantly, the project highlighted that shifting teacher mindsets is
essential to fostering a culture of inclusion and equity through the
intentional design of translanguaging practices, creating momentum
that we are excited to continue building on.

Research Reflection





Looking Forward



Having already shared our findings with the senior leadership team, we
plan to briefly present them to the faculty during the end-of-year
showcase. A more in-depth presentation will follow at the start of the
new school year, serving as a springboard for deeper engagement. Using
a structured protocol, we hope to reflect on the findings together and
collaboratively determine next steps. These may include targeted
professional development for faculty and a broader commitment to
move beyond the research phase—embedding translanguaging practices
more intentionally and sustainably into our school’s culture and
community. Because of the ongoing nature of scientific inquiry, we are
inspired to consider the impact of translanguaging longer term and with
a variety of content areas. This continued momentum aims to make
translanguaging a central part of how we foster equity and inclusion
throughout our multilingual ecology.

Looking Forward





References



All references mentioned in these slides can be found on our Padlet,
along with a curated collection of pedagogical resources and real-life
examples of translanguaging across the elementary years. 
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