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Introduction:

This action research project was born not from a grand institutional plan, but from informal
conversations in the staffroom—moments of shared frustration and curiosity among
colleagues. Many of us realized that we had very little understanding of what was being taught
on “the other side” of the bilingual program. Our students, navigating between languages,
often encountered the same text type (a narrative, a persuasive letter, a character description),
but with different scaffolds, expectations, and goals. The result was confusion—among
teachers and learners alike.

A key spark came from a document generously shared by Eowyn Crisfield: Literacy For Pleasure
by Young & Ferguson (2017). It provided not only a framework but a sense of clarity and
inspiration. We are deeply grateful for their work, which served as a powerful catalyst for our
own reflections and actions.

What stood out most in this project was just that—the action. We needed something practical,
tangible, and collaborative. The number of volunteers who stepped forward to build and test
the bilingual writing booklets is, in itself, a testament to the shared need and commitment
across our teaching teams. This project is not the end of a process, but the beginning of a
collective journey toward deeper alignment, shared ownership, and a more coherent
experience for our bilingual learners. (7(



Research Question:

To what extent can co-created bilingual writing
tools (booklets) improve students’ written
production and motivation in a multilingual

Primary school context?



I- Context and rationale:

Multilingual Primary classrooms face linguistic

asymmetries between French and English (unequal
language structures, uses, and expectations

between the two languages): they can create
barriers in writing instruction (grammar structure,
punctuation norms, genre expectations...).

Beyond content subjects, teachers need to

collaborate on students’ linguistic development: in
a bilingual school, building core language skills in

French and in English require planning and
support. Without alignment, students receive
fragmented guidance and coordinating instruction
provides consistency and reinforced support in
both languages.

Teachers often lack tools that truly bridge both

curricula in a balanced and coherent way:
curricula in French and English often evolve

separately, using different terminology, genre
models and expectations. This leads to
confusion and/or redundancy.

Bilingual tools may enhance clarity, motivation, and

mastery of genre-specific writing: students can
transfer knowledge across languages and see

connections rather than differences. Importantly,
students do not perceive languages as isolated
systems, but as tools for meaning-making.
Recognizing the shared communicative purpose of
both languages supports more fluid and confident
expression.




ll- Literature review:

1- On classroom implementation of bilingual tools

e Article title: Les carnets de lecture et d’écriture créative bilingue a
I"école : analyse des carnets élaborés pendant le dispositif de I'heure
bilingue littéraire cycle 1 a 3 au Lycée International de Los Angeles™.

* Bilingual Reading and Creative Writing Notebooks in Primary Education: An Analysis of Notebooks Produced During the
Bilingual Literary Hour (Cycles 1 to 3) at the Lycée International de Los Angeles.

e Author: Célina Lacaille (2018), Université Sorbonne Nouvelle

e Theme connected to our research question: Implementation of
bilingual creative writing booklets in a real-world primary classroom
context.

e Methodology: This research-action project involved five bilingual
classes (cycles 1-3 / Early Years to Grade 5). The researcher used
document analysis of the students’ booklets, classroom observations,
and semi-structured interviews with participating teachers to evaluate
the pedagogical impact of the bilingual approach.
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ll- Literature review:

1- On classroom implementation of bilingual tools

Kevy points:

- Bilingual creative booklets encouraged students to express themselves
freely in both languages, integrating emotion, imagination, and linguistic
reflection.

- Students engaged in comparative language work, learning to reflect on
grammar, style, and vocabulary across French and English.

- Teacher collaboration was essential: bilingual coordination allowed
consistency in expectations and creativity in scaffolded input.

- Students produced work that was highly personal and intercultural, bridging
academic and emotional literacy. -



ll- Literature review:

1- On classroom implementation of bilingual tools

Guidelines for our bilingual booklet project:

- Demonstrates the value of co-constructed
tools that reflect both curricular realities and
creative potential.

- Confirms that bilingual writing scaffolds help
students connect language to identity and
emotion.

- Suggests we may want to further integrate
youth literature and encourage students to mix
code when appropriate.

Annexe 13. Euvre bilingue étudiée en classe de CE1
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Browne A. (2006). Dans la forét profonde. L’ école des loisirs
Corentin P, (1999). Mademoiselle Sauve-quoi-peut, L'école des loisirs
De Pennart G. (2004). Chapeau rond rouge. kaléidoscope

De Pennart G, (2010). Le retour de Chapeau rond rouge. kaléidoscope
Rascal. (1997). Petit Lapin Rouge. L’ école des loisirs

Rodari G. (2007), Quel cafouillage, L'école des loisirs

Solotareff G. (2012). Le Petit Chaperon Vert. Broché

Stehr F. (2000). Loupiorte. L'école des loisirs

Vonfeld M. (2006). Un petit chaperon rouge plutét moderne. Broché
Van Zeveren M. (2007). Et pourquoi. pastel



ll- Literature review:

2- On best practices for young bilingual writers

e Article Title: Writing in Young Bilingual Children: Review of Research

e Authors: Cheri Williams & Elizabeth Lowrance-Faulhaber (2018), Journal
of Second Language Writing.

* Theme connected to our project: Developmentally appropriate writing
instruction strategies for bilingual learners in early and primary education.

e Methodology: A systematic review of 35 peer-reviewed studies published
between 2000 and 2017. The authors identify effective practices and
pedagogical implications by analyzing trends across diverse educational
settings involving bilingual children aged 3 to 10.
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ll- Literature review:

2- On best practices for young bilingual writers

Key points:

- Young bilingual children show early awareness of language differences
and can apply genre-specific writing strategies in both languages.

- Scaffolding is most effective when it includes process writing
(brainstorming, drafting, revising), genre-focused instruction, and visual
aids or models.

- Dual-language support and translanguaging improve writing fluency,
comprehension, and motivation.

- Explicit instruction on genre structures, writing conventions, and
audience awareness is essential to progress in both L1 and L2.
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ll- Literature review:

2- On best practices for young bilingual writers

Guidelines for our bilingual booklet project:

- Validates our approach of including genre-specific booklets aligned
across languages.

- Supports the use of step-by-step scaffolds, graphic organizers, and
visual modeling.

- Reinforces the benefit of beginning in one language and extending or
reflecting in the other.

- Recommends tailoring support to students’ primary language and their
stage of language acquisition.



ll- Literature review:

3- On encouraging voice and identity in writing

e Article Title: Toward a writing pedagogy of shuttling between languages:
learning from multilingual writers.

e Author: Suresh Canagarajah (2006), College English

e Theme(s) connected to our project: Linguistic asymmetries, student
voice, and the need to legitimize multilingual practices in writing
classrooms.

e Methodology: This is a theoretical and reflective article based on the
author’s extensive experience working with multilingual students.
Canagarajah draws from qualitative classroom examples, student writing
samples, and critical reflection to develop his framework for a translingual

approach to writing. (7(




ll- Literature review:

3- On encouraging voice and identity in writing

Key Points:

- Multilingual students do not strictly separate languages but shuttle
between them to build meaning, enhance clarity, and express identity.

- Traditional writing instruction often marginalizes these natural
language practices by enforcing monolingual norms.

- Teachers should design writing instruction that acknowledges and
incorporates translanguaging, allowing fluid language use.

- Emphasis should be placed on rhetorical effectiveness and audience
awareness, not rigid correctness.



ll- Literature review:

3- On encouraging voice and identity in writing

Guidelines for our bilingual booklet project:

- Supports our decision to allow students to write using both languages
where appropriate.

- Validates using bilingual scaffolds and example texts to develop genre and
rhetorical awareness.

- Reinforces the need to move beyond surface accuracy to help students
develop authentic voice and purpose.
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lll- METHODOLOGY:

Following initial observations, a meeting was held with bilingual English teachers and French Titulaires in 7e, 8e,
and 9e classes.

The idea of piloting bilingual writing booklets was proposed, with one genre type selected per level to launch the
project.

A group of 12 volunteer teachers (6 English, 6 French) committed to exploring the implementation process.
PROCESS:

* STEP 1: a pre-survey was sent to participants to capture their perceptions of collaboration, tool co-construction,
and student linguistic profiles.

* STEP 2: the lead teacher drafted initial booklet versions, which were then adapted collaboratively by each team
to reflect classroom realities.

* STEP 3: each teacher documented implementation via a reflective teaching journal (carnet de bord). English
teachers implemented the booklets first (Feb 2025), followed by French teachers who revisited the same genre
(April 2025).

* STEP 4: debrief/discussion meetings were organized/filmed to capture collaborative reflections and teacher (j‘
insights.

Collected data (journals and recordings) is being analyzed using a qualitative thematic analysis framework.




IV- FINDINGS:

Throughout the research process, a wide range of qualitative data
was collected via pre-surveys, reflective teaching journals, and
collaborative debriefing/discussion sessions.

This evidence provided valuable insight into teacher perceptions,
student engagement, and the effectiveness of the bilingual
booklets.

Patterns began to emerge across language sections and grade
levels, highlighting both shared challenges and perceived
benefits.

The following findings reflect the main themes that surfaced (f
across these various data sources.



STEP 1:

Key Findings:

Pre-survey
(English)

Most participants had
already taught in
bilingual settings.

A majority of teachers
had used bilingual
tools, especially for
humanities subjects.

Few had systematic
alignment for writing
instruction.
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Key
Findings:

Pre-survey

(French)

Participants confirmed

regular collaboration
with their binbme,
especially for

interdisciplinary units.

Bilingual tools were
mostly created ad hoc,
not systematically.

Teachers appreciated
the potential for
scaffolding and

reducing redundancy.

Challenges included
harmonizing
expectations and
avoiding overload.
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Cross-Analysis: convergences and
divergences.

Common (possible) benefits (FR and EN):

- Improved structure and clarity in student writing.

- Better alignment between language systems and genre expectations.
- Increased student motivation and engagement in writing tasks.

- Opportunity for teachers to share expertise and support one another.

Shared (possible) challenges (FR & EN):
- Time and workload needed for co-construction and implementation.
- Need for consistent vocabulary and genre terminology across teams.

- Differing approaches to writing instruction and scaffolding.

- Scheduling issues between French and English blocks (make sure booklets aren’t implemented at the same time for efficient bridging).

Specific Insights from French Teachers (FR only):
- Emphasis on ensuring coherence and continuity across Cycle 3 (7e—9e).
- Focus on shared pedagogical approaches and a common framework to unify expectations.

- Desire for tools to reflect long-term progressions and consistent teaching practices across the Primary.

Specific Insights from English Teachers (EN only):
Mention of transfer between languages and genres as a potential benefit of bilingual tools.

Interest in how booklets could encourage cross-linguistic connections in students’ thinking.




STEP 2:

Collaboration:

co-creation of

the Bilingual
Booklets

Working groups by grade level (7e,
8e, 9e) formed in autumn 2024.

Teachers selected one genre per
grade, aligned with both FR and ENG
curricula.

Co-design focused on shared
terminology, structure, and models
in both languages.

Drafts were reviewed, tested in class,

and finalized collaboratively.
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Bilingual curriculum overview: 98-
7¢ (Grades 3-5)

7e: Narrative, persuasive writing, diary and poetry
writing.

8e: Informational writing, narrative (spy),
persuasive (ads), and poetry.

9e: Instructional writing, narrative (fairy tales),
poetry and newspaper report writing.

Each school year includes at least 3 matched text
genres in French and English.




Bilingual curriculum overview: 9¢-

7¢ (Grades 3-5)

7¢ Bilingual programme writing and literature studies

8¢ Bilingual programme writing and literature studies

periodt English/Anglais French/Francgais pertod/ English/Anglais French/Francais
1 Writing : Narrative writing Production d’écrits : le texte 1 Writing : Informational writing (Oral) Production d’écrits : Texte informatif
Write a short robot story ing i &di ticles Write and perform interviews on people of (Varticle de journal)
features of a narrative text (describing scientifiques). the Middle Ages (radio or video interview, or | Produire un article de presse en conservant
settings, characters, story mountain, Rédiger un texte documentaire podcast)/linked to History programme. sa structure. (Article autour du projet sur
arc...) UEspace, Thomas Pesquet, systéme solaire)
Literature studies : The Wild Robot by Lecture suivie : Des bleus au cartable de
Peter Brown Muriel Zircher
2 Writing : Narrative writing Production d’écrits : le texte descriptif Literature studies : Informational texts, Lecture suivie : Thomas Pesquet, astronaute
Write a short robot story following essential | dans un récit (portrait et paysage) biographies, documentaries. de Pierre Oertel.
features of a narrative text (settings, Organiser et rédiger un texte descriptif : 2 Writing : Narrative writing (spy or Production d’écrits : le texte poétique
, story i il ir les critéres de réussite sur detective story). Organiser et rédiger un poéme « a la maniére
arc...) différents jets d’écriture, utiliser des figures Write a short spy story following essential de...»
de style (comparaisons...) features of a narrative text (setting
Rédiger un texte narratif contenant des description, characters, story mountain)
descriptions (paysage + portrait physique et Literature studies : Agents of the Wild - Lecture suivie : Louis Braille, ’'enfant de la
moral) i by Jennifer Bell nuit de Margaret Davidson.
3 'Writing : Narrative writing (spy or Production d’écrits : le texte narratif
Literature studies : The Wild Robot by Lecture suivie : Histoire d’'une mouette de detective story). (décrire des lieux et des personnages).
Peter Brown Luis Sepulveda Write a short spy story ifier les caractéristiques du portrait et
3 Writing : Persuasive speech (Ethos Production d’écrits : le texte théatral features of a narrative text (setting d’un paragraphe descriptif, décrire/écrire un
pathos logos, PEEL, persuasive language (saynéte comique) description, characters, story mountain) projet de ville imaginaire dans le futur.
and oral).
Write a persuasive paragraph linked to Utilisation des techniques théatrales dans Literature studies : ild - Lecture suivie: extraits de textes de Moliére
geography topics + learn and perform les saynétes produites pour Internet sans Operation Honeyhunt by Jennifer Bell + Trois héros extraordinaires de Jules Verne
orally. Crainte (invariants du texte théatral, 4 Writing : Persuasive writing (adverts & Production d’écrits : Texte argumentatif
répliques théatrales) persuasive texts) (publicité).
Literature studies : Famous speeches + Lecture suivie: extraits de textes de Moliére Write an add for the dragon world + Letter ? | Savoir observer la place de chaque élément
start Armistice Runner by Tom Palmer + Le vieux fou de dessin de Jean-Frangois following the main features of an constructif sur une plaquette.
(linked to History programme). Placé add/persuasive text. Analyser le rapport entre le texte et U'image.
4 Writing : Diary writing/ linked to literature | Production d’écrits : le texte argumentatif Connaitre les objectifs d’une publicité.
studies (autobiography, express emotions Organiser et rédiger un texte argumentatif (le Réaliser un PowerPoint et une vidéo
with show not tell, diary features). débat d’idées), réinvestir les critéres de publicitaire.
Write 3 different diary entries about life réussite sur différents jets d’écriture. Créer une plaquette publicitaire pour
during WW1 (soldier, nurse...) promouvoir un loisir de Suisse.
Lit studies: A Runner by Lecture suivie : Compte les étoiles de Lois
Tom Palmer (linked to History programme). | Lowry (lié¢ au programme d’Histoire) Literature studies : Wings of Fire, the Lecture suivie : Un printemps vert panique
5 Writing : Poetry Production d’écrits : le texte narratif ( la Dragonet prophecy by Tui T. Sutherland de Paul Thies
Write a poem anthology (personification, nouvelle policiére) (linked to History programme).
repetition, imagery, blackout) Identifier et connaitre les invariants du texte 5 Writing : Poetry Production d’écrits : le texte narratif (le

narratif (grille critériée)

Connaitre le schéma narratif & partir de
I'analyse et de I'écriture de courts récits
Organiser et rédiger un texte narratif (la
nouvelle policiére, 'énigme)

Literature studies : poems from various
anthologies.

Lecture suivie : Le jeune Lupin et Mr
Moustache de Marta Palazzesi

Write a poem anthology (alliteration,

conte).

sir , fig

les 5 parties de la structure du
conte : Situation initiale- Elément
perturbateur - Péripéties - Eléments de
résolution - Situation finale

Literature studies : poems from various

Lecture suivie : Sinbad le marin (version

anthologies.




Bilingual curriculum overview: 98-

7¢ (Grades 3-5)

Period/
Période

English/Anglais

French/Frangais

1

Writing : Instructional writing
Write procedural texts (“how to...) + final piece :
write a potion recipe for Halloween.

Production d’écrits : Texte informatif (textes
documentaires)

Rédiger un texte informatif sur un animal choisi au
préalable.

Literature studies : various procedural texts +
fluency workshops

Lecture suivie :
-Textes documentaires
-Avant la peur du loup
-Rallye-lecture  sur
documentaires

le théme des ouvrages

'Writing : Informational writing (reports).
Write a report on daily life during the Stone Age
(linked to History programme).

Production d’écrits : le texte descriptif
Ecrire la description d’une personne (portait
physique et moral), d'un lieu ou d’un paysage.

Literature studies : Stone Age Boy by Satoshi
Kitamura

Lecture suivie :

Lecture de différents supports de textes
descriptifs. (Rallye-lecture)

Lire et étudier les ceuvres :

-Octave et le cachalot, de Alfred Chauvel
-Robinson, de Peter Sis

-Je te sauverai, de Vincent Dutrait

Writing : Narrative writing ( tales

and fairytales).

Write a short tale following essential features of
a fairytale (good and bad characters,
beginning/middle/end)

d’écrits : le texte poétique.
Inventer des poémes a la maniére de ...
“Dans Paris”, de Paul Eluard

“Avez-vous vu?”, de Maurice Caréme

Literature studies : Three little wolves and the
very bad pig by Eugene Trivizas

Lecture suivie:
-Des fables pour s’interroger
-Le Prince bégayant, de Frangois Place

Writing : Poetry writing
Write a short poetry anthology: shape, haiku,
alliterative poem and rhyming couplets poems.

Production d’écrits : Texte narratif (fous sur
Roald Dahl).

Connaitre les invariants du texte narratif, imaginer
une histoire a partir d’illustrations, inventer une
histoire avec une contrainte de mots, réaliser un
carnet de lectures autour des ceuvres de Roald
Dahl.

Literature studies : various poems

Lecture suivie :

-Lire et étudier Uoceuvre : Billy et les minuscules,
de Roald Dahl

-Lire et étudier I'ceuvre : Fantastique maitre
renard, de Roald Dahl

-Participer a un rallye-lecture autour de Roald Dahl
-Etude et analyse du film Charlie et la chocolaterie
ou Mathilda ou James et la grosse

Writing : Informational writing (newspaper
report).

Write a short newspaper report based on an
interview with a member of staff. To include
introductory paragraph, 3rd person, indirect
speech, headline, picture, caption.

Production d’écrits : la carte postale.
-Connaitre les invariants du texte épistolaire.
-Ecrire une lettre a un proche.

-Connaitre les principes d’écriture de I'adresse
postale.




9e Booklet: Narrative writing

Genre focus: Narrative
texts (short tales, fairy
tales).

Bilingual structure with
parallel terminology (e.g.,
setting/cadre,
character/personnage). | i
Includes: examples, -

k-Memo, trace écrite Pagejj
planning tools, vocabulary
lists, sentence starters,

¢ What | need to write Page 8

final draf : e,
a Ic:l aft space : )
Duallanguage | ..
. . LORIMONI
explanations and visual cf /

aids scaffold genre
expectations.

NAME: 9éme

MON LIVRET DE L'ECRIVAIN ...
MY WRITER'S BOOKLET ...

NT




8e Booklet: Descriptive writing

Genre focus: Portraits
(physical + moral).

NAME: 8éme
Uses examples from _
Ii terature (e The MON LIVRET DE L'ECRIVAIN
} ) Bes MY WRITER'S BOOKLET
Little Prince,
Cinderella).
Pages guide students =

through language
choices, sentence

DESCRIPTIVE PARAGRAPHS:
HOW TO WRITE A CHARACTER DESCRIPTION

e Introduction and examples Page 7
¢ What | need to write Page 8

structures and revision.

French and English
instructions mirror
each other for clarity.



7e Booklet: Persuasive texts.

Genre focus: Persuasive
letters and speeches.

Structured with OREO
model (Opinion, Reason,
Example, Opinion).

o Introduction et extrait(s) Page 3
Incorporates ethos,
pathos, logos strategies.
Includes Sentence | ) HDWDWRITAPERSUASIVETEXT
starters, word banks, sy
rhetorical question
prompts in both LORIMONT®

languages.




I "#$%&'0)*"$) V&' ,-( #-/"#0* began
implementing the bilingual writing booklets in
their classes (only students joining the bilingual

2 % pathway) in February 2025. For each lesson, they

M‘. N recorded reflections and observations in a

teaching journal. We collected two complete

journals from 8e, one from 7e, and one from 9e.

1 " 480" "%68." (&

| 1&$2-0/"3450)($67689%."#$: O#&I$HO* took

*0t, ——.5%"/
O&1+2%3$%4' (50 over and implemented the same booklets with
their classes. It is important to note that *;<# ;=
$

0— 7 2&0%(&)8 0 *, SHE.® PHOH & BHEO:(H)8SD."H) ()& ~(
.0-/@and had therefore not been previously
exposed to the English version of the booklet.
This context is reflected in several of the
comments included in the following slides.
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