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Research Questions

What translanguaging practices are currently being used across 
PYP and MYP? 

Can a fortnightly newsletter successfully support staff to empower 
students to use their first languages intentionally?



Literature Review

A range of articles were reviewed to support the team’s understanding of the 
following areas:

● Benefits of multilingualism
● Translanguaging pedagogy: strategies, benefits and challenges

Key findings were incorporated as rationale in newsletters shared with teachers.

A link to Padlet with research summaries can be found here.



Early March

Initial Questionnaire
(all PYP and MYP Ts) 
To identify current 
understanding and 
use of TL practices

Mid-March

Initial Questionnaire 
(MYP) and Interviews 
(PYP)
(select students) 
To gauge perception of 
home language use in 
school and awareness 
of TL strategies

Late March - 
Early May

Newsletters Shared (sent to all Ts) 
Includes:
–TL Research
–Spotlight strategy
–Application across PYP and MYP 
subject areas and year levels with 
reflections

Late May

Final Questionnaire
(all PYP and MYP Ts) 
To gauge shifts in 
understanding and 
use of TL practices 
following newsletters

Mid-May

Implementation of Strategies 
and Exit Tickets 
(select Ss and Ts)
To understand and analyze the 
experience of each TL strategy 
tried (observations, challenges, 
adaptations)

Final Questionnaire
(select Ss) 
To gauge shifts in 
perception of home 
language and use of TL 
strategies

Methodology



Methodology: Pre and Post-Survey Materials 

STUDENT PRE/POST SURVEYS

PYP and MYP Survey Questions
● PYP: Interviews administered 1:1 

with select students by the 
English Language Specialist and 
recorded

● MYP: Surveys administered to all 
MYP students via Google Form

TEACHER PRE/POST SURVEYS

Whole Staff Survey Questions
● Surveys administered during staff 

meetings via Google Form



Methodology: Analyzing Pre-Surveys 

INITIAL DATA ANALYSIS

● Teacher responses from pre-survey 
regarding perceived challenges and 
potential benefits are analyzed.

● A Frequently Asked Questions 
(FAQs) and Overcoming Challenges 
newsletter is compiled and shared 
with all staff to launch upcoming 
newsletters.



Methodology: Implementing Newsletters and Exit Tickets 

NEWSLETTERS

● English Language Specialists (ELS) 
implement “spotlight strategy” with 
students.

● Following implementation, ELS 
teachers reflected on the strategy:
○ How did this strategy impact students' expression 

of their ideas?
○ Did you notice any unexpected benefits or 

challenges when implementing this strategy? 
Please explain.

○ Would you use this strategy again? Why or why 
not?

● Strategy + research, classroom 
applications and reflections compiled 
and shared to all staff via newsletter



Newsletter 1: 
Developing Oracy 

Spotlight Strategy:
Think-Pair-Prepare-Share
This translanguaging thinking routine is 
helpful for EXPLORING COMPLEXITY. 
By allowing students an opportunity to 
think and discuss in their home language, 
students can activate their initial thinking. 
Students then prepare and share in 
English (the target language).

Editable Graphic Organizer



Newsletter 2: 
Receptive Skills 

Spotlight Strategy:
Preview-View-Review
This translanguaging thinking routine 
assists students in BUILDING 
BACKGROUND KNOWLEDGE on a 
given topic by accessing the content 
through exploration in their home 
language before engaging with it in the 
target language (English). It promotes 
DEEPER COMPREHENSION and 
bilingual development.



Newsletter 3: 
Building Vocabulary 

Spotlight Strategy:
Frayer Model + Adaptations
The Frayer Model is a graphic organiser 
adapted here to include translanguaging. 
It scaffolds students' understanding of 
new English vocabulary while broadening 
their academic vocabulary in their home 
languages.

Editable Graphic Organizer



Pre/Post Newsletter Teacher Findings



Pre-Newsletter: Familiarity with Translanguaging

At the start of the study, approximately one quarter of teachers in the PYP and MYP were 
not very familiar or not familiar at all with translanguaging as a pedagogical approach.



Pre-Newsletter: Use of Home Language in Teaching

At the start of the study, about one quarter of teachers in the PYP and MYP rarely or never 
incorporated students’ home languages in teaching.



Post-Newsletter: Impact on Practice 
Open-ended, self-reported responses regarding the impact of the newsletter on practice 
revealed several important themes:

1. More Strategic Use of Home 
Languages

Teachers began deliberately incorporating students' first languages into 
instruction, rather than allowing them only informally.

2. Increased Reflection and 
Intentionality

Educators became more mindful and critical about how and when they 
apply translanguaging practices.

3. Adoption of Specific 
Strategies

Teachers implemented concrete methods shared in the newsletter, such as 
vocabulary tools and structured models.

4. Shifting Mindsets About 
Language Use

Beliefs around multilingualism shifted, leading to less emphasis on 
English-only approaches and more inclusive practices.

5. Varied Levels of 
Implementation

Not all teachers changed their practice—some cited time, relevance, or 
access as barriers.



Post-Newsletter: Attitude towards Translanguaging support
A large majority of teachers were overwhelmingly in favor of continuing TL support.



Pre/Post Newsletter Student Findings



PYP Pre-and Post Newsletter: Student Perspectives

Domain Pre-Intervention Post-Intervention

Language Use Passive, reactive (code-switching for 
gaps)

Intentional, strategic (to communicate, 
collaborate, and learn)

Perception of L1 Valued at home, not always seen as 
helpful at school

Valued as a resource in the classroom and for helping 
others

Agency Some pride in being multilingual, but not 
much classroom application

Increased sense of control and ownership over language 
use

Peer Interaction Minimal mention of helping peers Actively using translanguaging to support 
classmates and social connection

Metalinguistic 
Awareness

Some awareness of cross-linguistic 
transfer

More explicit, reflective thinking about how and why they 
use their languages

Emotional Impact Confusion, occasional shame or guilt (e.g., 
fear of language loss)

More confidence, though some social discomfort still lingers



The majority of students use their HL everyday at school

MYP Pre-Newsletter: Students and Translanguaging in the Classroom



Specific ways students use their home language to aid learning:

Many students translate difficult terms or sentences into their L1 to ensure 
understanding.

Students mentioned writing “notes or drafts” in L1 before finalizing 
answers in English. 

Students discuss homework or class topics with friends or family in their 
home language (at home to parent in L1 or with bilingual classmates 
during study.) 

Some use media or textbooks in their home language to supplement 
learning.

Many report “thinking through ideas” in their native language even when 
the lesson is in English. Then later express them in the target language.

When a teacher shares a home language, students take that opportunity 
to use L1. 

Translating and clarifying vocabulary 

Drafting notes in L1
 

Peer and family discussion 

Reading and researching in L1
 

Thinking in L1 

Using supportive teachers’ L1 

MYP Pre-Newsletter: Students and Translanguaging in the Classroom



For our students HL is a communication tool first and a learning tool second

MYP Pre-Newsletter: Students and Translanguaging in the Classroom



The majority of students are comfortable using their HL at school

MYP Pre-Newsletter: Students and Translanguaging in the Classroom



HL is valued but not actively encouraged at school

MYP Pre-Newsletter: Students and Translanguaging in the Classroom



MYP Post-Newsletter: Students and Translanguaging in the Classroom



MYP Post-Newsletter: Students and Translanguaging in the Classroom



MYP Post-Newsletter: Students and Translanguaging in the Classroom



MYP Post-Newsletter: Students and Translanguaging in the Classroom



Reflection and Next Steps 



Whole-School Next Step Suggestions

Implementing Structural Change:
● Develop whole-school CPD to build systematic and collaborative approach 

to TL
● With Pedagogical Leadership Team, revisit whole-school language policy to 

reflect/include approach to translanguaging.
● Collaborative Planning: consider partnerships or once-monthly “think tanks” 

with others who are implementing translanguaging strategies in similar content 
areas and/or with similar ages (including cross PYP-MYP) to brainstorm ideas at 
the start of each unit, share successes and challenges, etc.

● Commit to manageable timeline for continuing newsletters (e.g., quarterly, in 
conjunction with collaborative planning opportunities)



Whole-School Next Step Suggestions

In the Classroom:
● Provide targeted HL support during concept introduction or review.
● Offer flexible and optional HL use, respecting bilingual learners’ 

preferences.
● Consider structured activities where HL is used for brainstorming, 

clarification, and peer explanation, especially before transitioning into 
English output tasks.

● Address student concerns around confusion by setting clear expectations and 
scaffolding translation and code-switching activities.

● Build upon this approach at the start of the next school year. Include 
translanguaging strategies in learning-to-learn conversations with students 
from the start.


