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Research Questions

What translanguaging practices are currently being used across
PYP and MYP?

Can a fortnightly newsletter successfully support staff to empower
students to use their first languages intentionally?



Literature Review

A range of articles were reviewed to support the team’s understanding of the
following areas:

e Benefits of multilingualism
e Translanguaging pedagogy: strategies, benefits and challenges

Key findings were incorporated as rationale in newsletters shared with teachers.

A link to Padlet with research summaries can be found here.



Methodology

Early March

Initial Questionnaire
(all PYP and MYP Ts)
To identify current
understanding and
use of TL practices

Initial Questionnaire
(MYP) and Interviews
(PYP)

(select students)

To gauge perception of
home language use in
school and awareness
of TL strategies

Mid-March

Implementation of Strategies
and Exit Tickets

(select Ss and Ts)

To understand and analyze the
experience of each TL strategy
tried (observations, challenges,
adaptations)

Newsletters Shared (sent to all Ts)
Includes:

—TL Research

—Spotlight strategy

—Application across PYP and MYP
subject areas and year levels with
reflections

Final Questionnaire
(select Ss)

To gauge shifts in
perception of home
language and use of TL
strategies

Final Questionnaire
(all PYP and MYP Ts)
To gauge shifts in
understanding and
use of TL practices
following newsletters



Methodology: Pre and Post-Survey Materials

STUDENT PRE/POST SURVEYS TEACHER PRE/POST SURVEYS
PYP and MYP Survey Questions Whole Staff Survey Questions
e PYP: Interviews administered 1:1 e Surveys administered during staff
with select students by the meetings via Google Form
English Language Specialist and
recorded

e MYP: Surveys administered to all
MYP students via Google Form



Methodology: Analyzing Pre-Surveys

INITIAL DATA ANALYSIS

Teacher responses from pre-survey
regarding perceived challenges and
potential benefits are analyzed.

A Frequently Asked Questions
(FAQs) and Overcoming Challenges
newsletter is compiled and shared
with all staff to launch upcoming
newsletters.

TRANSLANGUAGING FAQ

YOUR QUESTIONS AND REFLECTIONS

Your responses to our Translanguaging (TL) survey helped us to uncover current perceptions
and perceived challenges that will help us as we move forward in sharing meaningful and

practical TL strategies in the classroom.

Frequently Asked Questions

If we ar

to English Farm, isn'tit
e 2 3

P for

+ Another key commitment at H-Farm is to develop deep thinkers. When English language
learners are restricted to thinking and communicating only in English, we also restrict the
depth of their thinking. By allowing students moments to activate thinking in their HL, new
English language and concepts are more likely to build from this initial connection-making.

How can | ensure that using

a i . . ing i

the target language (English)?
+ Structure translanguaging intentionally by setting specific objectives for when and how HL

supports learning. During the lesson, clearly communicate language expectations at each

stage. TL objectives for each stage of the lesson (Social Studies) couid look fike this:
> Students wil activate prior knowledge i their HL by finding 3 key facts about an
ancient civiisation.

- Students their ly in HL before to English.

(Share your 3 facts with a partner in your HL. You will each then share 1 fact with the
class in English)

how they might prompt students to apply what they discussed in their HL into English
output (eg. after a discussion in HL, students must explain their findings in English to a
classmate who does not speak their HL). Further examples are provided in the folowing

question response.

What if | don’t speak 9 ill 1 keep
be able to address any misconceptions?

+ When teachers are designing lessons, they should still consider how they would like
students to share their understanding in English (as would be the case even without
translanguaging practices in place). Best practices wil benefit all students (ncluding
monolingual English speakers). These might include:

 Using time limits and tools such as visual aids, diagrams, charts, and graphic.
organizers to help students make connections between concepts. This wil help
them engage with the content regardiess of their home language proficiency.
 Providing various sentence stems for students to choose from and respond to

+ Keep students accountable for using English. When designing the lesson, teachers consider

or

- Setting clear about what a compr response

i ly
+ You can encourage students to use their home language as a tool for understanding, but

require them to express their final thoughts and summaries in the target language. Make
clear expectations about when and how students will be using their HL.

Overcoming Challenges
pr Doesn't the burden fall on
the -ything to
+ The translanguaging strategies we are willlustrate ho

beyond merely translating ideas into English. The strategies themselves will benefit all
students by providing them time to activate their prior knowledge on a topicina.

structured way.
+ That said, translation tools can help students make the transition to Engiish a bit easier

without you needing to prepare everything in advance:

Provide access to online translation tools and glossaries
~Use peer support where more proficient students in the HL and Engiish can
assist others in comprehension.

ge students to keep a pef biingual glossary that they build
over time related to the subject (these words will come from your minilessons
and the TL strategies).

- Some advance preparation is consistent with general best practices and may be needed
as part of standard differentiation practices we shouid all strive to include:

How

> Translate lesson prompts so students have a clear idea of what: to do in the lesson
- Pre-identify key English vocabulary pertinent to the lesson (in some cases, visuals
may help)

+ Pair students with higher proficiency in their home language with those who may have less

proficiency. These peer interactions can allow students to discuss concepts in their home
language, and the more proficient peers can assist others in making connections to the
target language.

+ Encourage discussions in their home language during tuning in and review stages.

+ When discussing the topic in English, focus on building academic vocabulary and explaining
key terms in Engiish. You can give students opportunities to rephrase key ideas from the
target language back into their home language to ensure understanding.

DIG DEEPER: * How to Use Students’ Own Languages to Enhance Learning”




Methodology: Implementing Newsletters and Exit Tickets

NEWSLETTERS

English Language Specialists (ELS)
implement “spotlight strategy” with
students.

Following implementation, ELS

teachers reflected on the strategy:

o How did this strategy impact students' expression
of their ideas?

o  Did you notice any unexpected benefits or
challenges when implementing this strategy?
Please explain.

o  Would you use this strategy again? Why or why
not?

Strategy + research, classroom
applications and reflections compiled
and shared to all staff via newsletter

DEVELOPING ORACY

TRANSLANGUAGING NEWSLETTER

WHAT EXACTLY IS
TRANSLANGUAGING?
Transianguaging (TL) is the
strategic use of multiple
languages in the classroom to

WHY DOES TRANSLANGUAGING
MATTER?

enhance learning, encourage
deeper thinking. and affirm
students linguistic identities It
allows students to use therr ful
Inguistic repertore to process
and express ideas, rather than
keeping languages separate

TRANSLANGUAGING IN PRACTICE
THINK - PAIR- PREPARE - SHARE

o_o’

WHAT IS IT?

Ths Y. By allowing
tudents nd di 1ome language, students can activate

their initial thinking. Students then prepare and share i Englsh (the target language)

'WHAT DOES IT LOOK LIKE IN PRACTICE?
¢ Kt & &

I THINK >2 PAIR >2 PREPARE >2 SHARE
n ideas in h o ore: o0

Reflect o

ESQURCE-EDITARLE CRAPHIC CRGANIZER Stratagy adapted from Huckle (2022

OVERCOMING CHALLENGES
What if the student does not have a language partner?
. ith g tim

Instead of pairing up,

TLIN THE CLASSROOM: APPLICATIONS AND REFLECTIONS
o1

Task: Formm,

T vees:

=1 YEARH:SCENCE

& and sharing in English. They were not keen to

e Engush). Tis
be used for sel. 1f done ina whoe ci b
English-only speaking students can pair up together.
What i the student has very lmited English? S NP3 MATH TS MPIHSTORY 5 MYp 43 CHEM, BO.PHYSICS
+ Encourage the use of apps like Google Translate, SayHi, or online biingual dictionaries to ' 2 5
hel studer and simple 5
 Pair up the student with one whose Engish knguage proficiency i stronger:  inpactonhowstudents | inther presso
i s e

What if the student has two home languages?

. th the option of )
+ Encourage w

« THINKPAIR: All students h yin
their preferred language
+ PREPARE Students may draw and/or label their ideas. Teachers can circulate during this
vith students y in Englsh that relate to

h others, using any language they know.
along with support from ther teac! may write key vocabulary pertinent to
the topic with a sketch for al students to refer to over time.

hear their language, especisily

student] but | i
2 with ‘slone’ language). While doing semething




Newsletter 1
Developing Oracy

Spotlight Strategy:
Think-Pair-Prepare-Share

This translanguaging thinking routine is
helpful for EXPLORING COMPLEXITY.
By allowing students an opportunity to

think and discuss in their home language,
students can activate their initial thinking.

Students then prepare and share in
English (the target language

Editable Graphic Organizer

DEVELOPING ORACY

TRANSLANGUAGING NEWSLETTER #1

WHAT EXACTLY IS
TRANSLANGUAGING?
Translanguaging (TL) s the
strategic use of muitiple

WHY DOES TRANSLANGUAGING
MATTER?

Inclusive learning environment

saging created an inclusive space where sudents’ >

in the cla
enhance learning, encourage
deeper thinking, and affirm
students'linguistic identities. It
allows students to use their full
linguistic repertoire to process

Inproved language proficiency

Tasslngiging ppored h dvelepment of st
ey il by o gk vl
 sompeten |,

Academic engagement

and express ideas, rather than e— — —
5 ‘WWWM,.w«mmmm,nuwm‘.mm
keeping languages separate. Lo s osmag bt e St e }
“scsdemi perfomanes.
Chaika 2023)

TRANSLANGUAGING IN PRACTICE
" THINK - PAIR- PREPARE - SHARE

WHAT IS IT?

This translanguaging thinking routine is helpful for EXPLORING COMPLEXITY. By allowing
students an opportunity to think and discuss in their home language, students can activate
their initial thinking. Students then prepare and share in English (the target language).
WHAT DOES IT LOOK LIKE IN PRACTICE?

2 L~ % &
| THINK >> PAIR >> PREPARE >> SHARE >

Reflect on ideas in Partner with Review discussi Present ideas to
any language someone to and take notes in the class in
discuss ideas English English

RESOURCE: EDITABLE GRAPHIC ORGANIZER Strategy adapted from Huckle (2022)

OVERCOMING CHALLENGES

ot

What if
+ Provide students with slent. thinking time" n their home language. Instead of pairing up,
students can record themselves explaining concepts in their home language (this can later
be used for self-reflection and translation practice). f done in a whole class scenario,
English-only speaking students can pair up together.

- Encourage the use of apps like Google Translate, SayHi, or oniine biingual dictionaries to
help students translate key vocabulary and simple phrases to English.
- Pair up the student with one whose English language proficiency s stronger.

+ Provide students with the option of selecting their preferred language.
+ Encourage students to choose the language that allows them to partner up.

How can | adapt this strategy for young learners?

« THINK/PAIR: All students shouid be given the opportunity to express their ideas verbally in
their preferred language:

- PREPARE: Students may draw and/or label their ideas. Teachers can circuiate during this
time to discuss with students in English and provide key vocabulary in English that relate to
students’ thinking.

- SHARE: Students may share their drawings with others, using any language they know,
along with support from their teacher. The teacher may write key vocabulary pertinent to
the topic with a sketch for all students to refer to over time.

TL IN THE CLASSROOM: APPLICATIONS AND REFLECTIONS

Task: Formulate five questions related to the topic
students intend to explore further.

Observations:
« Ss demonstrated increased confidence and
enthusiasm in articulating their ideas.
« Thought processes appeared more coherent,
which was evident in the improved quality of
their writing,

Challenges:
« Lack of German speakers in the class, apart from
one student. Consequently, the pair-based
component of this strategy could not be
implemented. However, additional time was
provided to this student to reflect and identify.
suitable words in the target language.
“Margie Muchay, ELS Teacher

YEAR 4: SCIENCE i 4_M 2]

bservations: Push, pall, ftin
 Interestingly, most of the taian HL students wanted to dothe  Saaaced., uaoa lanced.
thinking, writing and sharing in English. They were not keento  Thak abusk how ons of
doitin Italian as they felt convinced that they could express ~ The% is used in a

he b the i

was one that they had studied and been introduced to in

English at school. It would be interesting to try the same activity

with another topic (e.g. family) where knowledge is already
ingrained in their home language. The Chinese and Russian HL
students chose to write in their home language.

Would you use this strategy again? Why or why not?:

« Yes, it could be useful when introducing new topics, for example

as a pre-assessment of knowledge at the start of a unit.

“Lauren Irwin, ELS Teacher

Q YEAR 2: ENGINEERING

Task:
Students generated a list of various materials found in
buildings and structures, identifying the names of
‘materials and brainstorming their functions. Some.
materials were easily identified in Italian rather than
English. The functions of materials were harder to

P e =
and Italian.
MYP 3C: SCIENCE @\ £
[ S e ),
Observations:
“Most of the students were engaged 1) Think about your answer to the question * How does the

with some interesting ideas. This will
allow me to speed up the program a
bit. However, the students who
weren't Italian and had to work on
their own felt left out.”

1) Pair up with your classmate and collect some ideas using
your mother language

1) Work together and prepare to share your ideas in English

1) Share your ideas with the rest of the class using English

“Nikolas Thun, Science Teacher

*Key takeaway: up g HL (English). This
i ir prior what they Earth's atmosphere.

YP 4B: CHEM, BI0, PHYSICS

-‘;@f{% 1P 3:HISTORY

I think (the approach) had some  “Students processed the content  “Ths srategy had an intere
impact intheir and
expressed their ideas. | could see the interactions helped themto  their ideas. More thana L
students nceptual they
discussing concepts in their My class
home language first (mostly different from all the others, so | ear thei anguage, especially
Italian). Just one challenge: thought the task would be a non-Italian speakers (whom |
ensuring that students stayed  challenge for [that studentbut | later asked to speakin their native
focused on mathematical noticed that, even with ‘alone’ language). While doing something
reasoning rather than casual  thinking time, they were engaged different from the usual routine
conversation. Would definitely  and contributed tothe English  made them happier, many actually

do this again but with more discussion."
targeted questions to keep
discussions on track "

found it more challenging than
reading directly in English, as they.

~Simone Fracas, History Teacher
are more accustomed tot.

~Matthaios Prokos, Math Teacher ~Marta Bello, Science Teacher

cnaa, 0

Huckie, . Rouines forTransangus 19
Muszyfisk, K, oL “lingual i 150,20
“Htansianglaging Guides | CUNV-NYSIER * Cuny-Nys e org, 2018,




Newsletter 2
Receptive Skills

Spotlight Strategy:
Preview-View-Review

This translanguaging thinking routine
assists students in BUILDING
BACKGROUND KNOWLEDGE on a
given topic by accessing the content
through exploration in their home
language before engaging with it in the
target language (English). It promotes
DEEPER COMPREHENSION and
bilingual development.

RECEPTION ROCKETS (5 YEAR OLDS)

TRANSLANGUAGING NEWSLETTER #2 n:. >
is routine toour five-y
express their ideas orally and pictorially and are ust starting to X
1 their witten sklla Ths routine helped 5 . ”'rm:poams ¥ > NEXTWINTER
a d to focus us towards 5
WHATIC PLANNED, ‘i)ncewer‘ejsct the idea that | hould developing reading concepts,
Pgﬂifa‘:\:‘:n‘;“‘a‘;‘“g‘f’; e o or even can be kept separate, we then open
i s that incorporate Surckssnomthors D EGag T led amini Ss' most s selected 5 photos from the
e homslangnges songeide the target pedagogies that enabie students to use all of == £
| Erle hip (heﬂo‘ fas they learn. y B mey s,,md their & orally and visually recorded a
3 ! favorite photos and S using images, highlighted key sentence in English. Over the
e o e understanding i thefr cther languages, we £ imteiaie vocabulary uch 35, head,thorsx, & course of the week, 5 were able
e/ esnly by scaffolding o - need to tap into those rich resources. and differences in their antennae in both English and to review new vocabulary and
fanguage. 9 i % S
“Huckie 2021 Italian. improve their pronunciation.
-Angeta Vi, H Teacher Taok

WHAT IS IT?

YEAR 1: UNIT OF INQUIRY

A structured jing strategy ists students in BUIL
KNOWLEDGE on a given topic by accessing the content through exploration in their home
language before engaging with it in the target language (English). It promotes DEEPER
col and bilingual

Brainstorming, sharing prior

guage suit Ss” needs. uld
g aged Ss
in, but by a to
student thinking, This KWL chart helped our students do this.
Observations:
y guage o share deas,
their writing
y y g
are still
drawings As HL levels varied,

home language to teach their partner and other children. At times, Ts asked Ss to explain their drawings or

writing and took notes to help interpret their meanings.

knowledge, making connections G T AT
Content exposure through mini ¥ 1) Guiding w do s surface?)
[mengisn G > tessons YEAR 3 EARTHSCIENCE - 1 ccarced o boarnl . Moving rely around theroom, s share
REviEw i Summarizing for deeper £ 2ssmoveto ign , share the y
the question at the center) as a table.
g 3 Minik (multimedi presented
'WHAT MIGHT THIS LOOK LIKE IN CLASS? o i
£ inenglsh atever language they
choose.
PREVIEW VIEW REVIEW
g their tabl "
-activates prior knowledge- sponrs tocorertintarget ( accorsges thes of corcacts 3 withp tea
language- ‘across languages & reflect new understandings.
Options could include: Consider this the “mini-lesson” or - Students consolidate the new Extension 1- Focus: Changesin Thinking Extension 2- Focus: Concept Formation
5 v portion of y ingin Ss review ther s itias reinatig
10 minutes) + Students are presented with Engiish with , pen in the idea th: i ch group
+ Provide a specific the cortent i Englsh eorgh s their L Students then review stage). After seeing how their thinking has  feeds back their big idea to the class S shared,
promet, image, o I idio or video ciip, o changed,
question for students to reading a te; 3 Englsh. Possibilt id ("1 used to think... Now | think..").
discuss i their HL making st include: —
(especially helpful for preview o Providing optional sentence as
‘younger years) Ask students to share what they stems that students can ; o
. Discussionin HL with kow 50 far. Bulc on thei ckas by s o e £ (50 MYP1:SCIENCE L w3 MaTH
family members prior to introducing key information, ‘think..now | think.") (One new ‘;.g
starting a topic/unit pporting A PREVIEW. VIEW REVIEW PREVIEW VIEW REVIEW
+ Know-Want to Know- as: J T explained Ss made notes in
Learned (KWL chart) + Using pre-selected visuals with o} Create st Hol e R short reading short frontal Englishand in wordsinHLand  paralleland English and HL.
« Students read key vocabulary ‘specific prompt: resource on I C s their HL. perpendicular Sswere then
+ Suppor - idents the concepts lines and asked to discuss
v Rl - s discussion and record HLSomemade  wereexplained included poralletand elaboratedon  connections
i notes, other ” tween
about topics they are T-Charts, mind maps, etc. oy ions on crevk permriang st others Y app s
about to study in English S e
withdiggrams.  notes,others  in English. andstep3,
i adding ideas to
USE IN SCIENCE USE IN MATH USE IN SOCIAL STUDIES Oferaies Fesssiblsid
Ss were well engaged throughout
the activity. They read the texts, 1P X
highlighting important = Benefits:
information. In pairs, they e view stage was useful for
discussed what they had read and - reinforcing learning Students
decided collaboratively what s ncourged o s
notes towrite in English, following * : their notes in HL and mal
e casroom expanaton. T Challonges: | jaments ana sdctions (n
process helped reinforce Y ;mu 'l:l:uzgg) While this
comprehension before moving o+ ppened,
Englan a | | vocabutaryinteibame. ecEi o suategis and
language andneeded findine: using both their HL and
Benefits: support developing this.  gnglih, which not only
Overall, the strategy worked effectively, allowing students  OVer time, Ssw deepened their conceptual
their HL and
English, languages and proudly  shem 1o support each other

Shared aspects of hoMe  seross tampugen
‘culture with the teacher. s

in using scientific vocabulary.

[Transtanguaging Guides | CunY-aysiea. twnnmuw
oy i e S



Newsletter 3:
Building Vocabulary

Spotlight Strategy:

Frayer Model + Adaptations

The Frayer Model is a graphic organiser
adapted here to include translanguaging.
It scaffolds students' understanding of
new English vocabulary while broadening
their academic vocabulary in their home
languages.

Editable Graphic Organizer

BUILDING VOCABULARY

TRANSLANGUAGING NEWSLETTER #3

“Although terms critical to subj ight be infrequently used in general
language, they are necessary to understanding academic content. These terms should be a
critical aspect of vocabulary instruction” “Robert Marzano

WHAT IS TIERED VOCABULARY? T3 words are content specific words that are
) not frequently used and are best learned

Effective Tier3 when needed for certain subjects: nocturnal,

vocabulary teaching amphibians, habitat

begins with

recognising which T2 words are common words used by

words require mature language users & found less

explicit instruction. frequently in conversation but moreso

P in text: examine, authority, complex.

categorise
vocabulary into Tiwords are used in
three tiers: Tier 1 everyday conversations & are

easily learned: eat, happy, go.

TRANSLANGUAGING IN PRACTICE
FRAYER MODEL

5

WHAT IS IT?

The Frayer Model is a graphic organiser adapted here to include translanguaging. It
Frolds students' ing of gl -y while broadening their

academic vocabulary in their home languages.

Typical Frayer Modek: Eachsectioncanbe  Adapted Example:

Cetnon Err it ing O
needs and knguage
proficiency.
o oo | Frager odel Hereaene | | Sz T
fomes —

+Editable graphic organizers can be found here
J.McTighe notes that visualising vocabulary “engages students in a productive struggle”,
requiring them to convert abstract concepts into mental images or symbols, and then
providing explanations. This is even more effective when supported by translanguaging.
What might this look like in class?

‘The Frayer Model can be used flexibly -in
both English and students' home languages (HL).

BEFORE THE LESSON DURING THE LESSON

AFTER THE LESSON

TL IN THE CLASSROOM: APPLICATIONS AND REFLECTIONS

Context:
s have been exploring the environment and
various habitats. The iniia focus was oceans,
selected as a key topic for discussion. Ss used
Google Earth on their iPads ta explore and
identify different oceans around the world
Working in pairs, they were encouraged to
communicate i the language of thel choice.  Reflection:

. . choice. They
record their findings using a Frayer model. collaboratively translated their ideas into English and
They were asked to identify and record non- represented them through writing or llustrations.
writing, and * Uttimats
drawing, ideas in English. This may be attributed to the current
« Sswere h which has helped many.

a definition of oceans and create a visual children feel more confident and secure using the language.

Teacher win HRT

inderstanding,
them organize thei knowledge of the word

Chattenges:

Those who couid not find s partner wha spoke theirHL completed the

Vearz

thats not yet accessible to them i English. Eiena Grasu, E15 Teacher wih HRT Lona et
'\ YEAR3

text:
s explored the idea
of what makes a
source reliable.

e bt
1 pais, 53 shared 10
e i down 0 how

o
g
remedandnoed 7 doctorbgbedwaltthe

‘Some pairs did this in o rely upon and which
their HL most discussed they would not. They.
in Engish.

Verbally in English.

«{.\ MYP 4: SCIENCE

Pre-teach Vocabulary

Model filing in the Frayer model e R Check for
e (text, video, discussion). + Review organisers to spot e
1Add a student-friendly (e the el ma e misconceptions or gaps. Use different components of the adapted Frayer Modal. However, 10 was

definition in Englsh. collaborative activity. Students. strong student-generated oL

Reflection:
2 Didine tharariaretios revisit and update their Frayer examples/non-examples in e
S e . you use thisstrategy again? Why or why not?
English, then allow Ss touse all_ Models with new insights. Sa.ss deciesion -
of their lang o expl - Peerreview: especially in mixed:
i 9";9" e""“‘; In muttiingual groups, students: el e 3 rriseg
g 5 feedbs fish o HL.

synonyms) + Add new examples or refine S:w a:ﬁk b tng ':; o ~Cantic Fugen, AL Specaat nth Mara Sl Scenceteacher
3Model a few examples and oG st

non-examples. + Create context-specific p: L
48s o brainstorm oth Student Comments:

P oo roeionOen | sotences (09 USPGTIE O™, Class mutiingual word vals

(English + L (for future reference) i

S complete thel o OVERCOMING CHALLENGES ol oo o vy B 4k s Pt 5
takan and enlant

organiser for 1or 2 new oy =
St L 0 Mgl since | can concentrate more and ear faser
(depending on age and HL + Use Google Translate's audio feature, alowing s, especially
literacy). Shows the word as crawing 5o that s descrbed much beter.

pronunciation in their HL
+ Use images for examples and non-examples; Ss can then tak about

Tip: Let Ss takin their HL to e bl I both Engleh and L.

unpack meanings - it

concepts.

year for clarity and ease of reference.

+ Use formative assessments, peer-assessments, and group.
reflecti

Engish and their HL.




Pre/Post Newsletter Teacher Findings

20
EOE



Pre-Newsletter: Familiarity with Translanguaging

At the start of the study, approximately one quarter of teachers in the PYP and MYP were
not very familiar or not familiar at all with translanguaging as a pedagogical approach.

How familiar are you with translanguaging as a pedagogical approach?
61 responses

@ Very familiar

@® Somewnhat familiar
@ Neutral

@ Not very familiar
@ Not familiar at all




Pre-Newsletter: Use of Home Language in Teaching

At the start of the study, about one quarter of teachers in the PYP and MYP rarely or never
incorporated students’ home languages in teaching.

How often do you intentionally incorporate students’ home languages in your teaching?
61 responses

@ Daily

@ Weekly

@ Occasionally
@® Rarely

@ Never

o



Post-Newsletter: Impact on Practice

Open-ended, self-reported responses regarding the impact of the newsletter on practice
revealed several important themes:

1. More Strategic Use of Home
Languages

2. Increased Reflection and
Intentionality

3. Adoption of Specific
Strategies

4. Shifting Mindsets About
Language Use

5. Varied Levels of
Implementation

Teachers began deliberately incorporating students' first languages into
instruction, rather than allowing them only informally.

Educators became more mindful and critical about how and when they
apply translanguaging practices.

Teachers implemented concrete methods shared in the newsletter, such as
vocabulary tools and structured models.

Beliefs around multilingualism shifted, leading to less emphasis on
English-only approaches and more inclusive practices.

Not all teachers changed their practice—some cited time, relevance, or N
access as barriers. @ﬂo

H-FARM



Post-Newsletter: Attitude towards Translanguaging support

A large majority of teachers were overwhelmingly in favor of continuing TL support.

Would you recommend continuing a translanguaging support newsletter for

staff?

42 responses

® Yes
® No

~ Not sure

Which aspects of the newsletter were most useful? (Select all that apply.)
42 responses

Practical strateg|e§ and 32 (76.2%)
classroom ideas

Research insights and pedagogy 18 (42.9%)
Teacher reflections and success

0,
stories “H(oT )

Did not engage with the
newsletter

briefly scanned a copy or two -

0,
continued in my classes to inpu... 1(24%)

O

H-FARM'



Pre/Post Newsletter Student Findings
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PYP Pre-and Post Newsletter: Student Perspectives

Domain

Language Use

Perception of L1

Agency

Peer Interaction

Metalinguistic

Awareness

Emotional Impact

Pre-Intervention

Passive, reactive (code-switching for
gaps)

Valued at home, not always seen as
helpful at school

Some pride in being multilingual, but not
much classroom application

Minimal mention of helping peers
Some awareness of cross-linguistic
transfer

Confusion, occasional shame or guilt (e.g.,
fear of language loss)

Post-Intervention

Intentional, strategic (to communicate,
collaborate, and learn)

Valued as a resource in the classroom and for helping
others

Increased sense of control and ownership over language
use

Actively using translanguaging to support
classmates and social connection

More explicit, reflective thinking about how and why they
use their languages

More confidence, though some social discomfort still lingers

O
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MYP Pre-Newsletter: Students and Translanguaging in the Classroom

The majority of students use their HL everyday at school

How often do you use your home language(s) to help you learn at school?

73 responses

@ Everyday
@ Afew times a week
) Afew times a month

@ Rarely
@ Never




MYP Pre-Newsletter: Students and Translanguaging in the Classroom
Specific ways students use their home language to aid learning:

TranSIating and CIarifying VocabUIary Many students translate difficult terms or sentences into their L1 to ensure
understanding.

Drafting notes in L1 Students mentioned writing “notes or drafts” in L1 before finalizing
answers in English.

Peer and family discussion Students discuss homework or class topics with friends or family in their
:> home language (at home to parent in L1 or with bilingual classmates

during study.)

Readmg and researChmg in L1 Some use media or textbooks in their home language to supplement

learning.

Many report “thinking through ideas” in their native language even when
the lesson is in English. Then later express them in the target language.

Thinking in L1

USing supportive teachers’ L1 :> When a teacher shares a home language, students take that opportunity
to use L1.



MYP Pre-Newsletter: Students and Translanguaging in the Classroom

For our students HL is a communication tool first and a learning tool second

In what ways do you use your home language(s) when learning? (Select all that

apply)

73 responses

To think through ideas before s...
To talk to my classmates about...
To ask questions or explain thin...

To read books, websites, or oth...

To write notes or drafts before... 19 (26%)
| don’t usually use my home la... 18 (24.7%)
Other (please specify) 9 (12.3%)
0 10 20

(e
|

35 (47.9%)
41 (56.2%)
38 (52.1%)

37 (50.7%)

30 40 50

O
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MYP Pre-Newsletter: Students and Translanguaging in the Classroom

The majority of students are comfortable using their HL at school

How do you feel when you use your home language at school?

73 responses

@ Very comfortable

@® Somewhat comfortable
@ Neutral

@ A little uncomfortable
@ Very uncomfortable



MYP Pre-Newsletter: Students and Translanguaging in the Classroom

HL is valued but not actively encouraged at school

Do you feel that your home language is valued at school?

73 responses

@® Yes, alot
@ VYes, a little
© Not really
@ Not at all

How often does your teacher encourage you to use your home language(s) in
learning?

73 responses

N @® Everyday

@ Afew times a week
@ Afew times a month
@ Rarely

@ Never

Never
30 (41.1%)



MYP Post-Newsletter: Students and Translanguaging in the Classroom

1. Emotional Response to Using HL in Class

LN {H

Positive responses: Many students reported feeling “comfortable,” “included,” or “normal”
when given the opportunity to use their HL. A few described the experience as “fun,”
“helpful,” and even “inspiring.”

Neutral or indifferent: Several students, particularly bilingual or fluent English users,
indicated they felt “no different” or that it “didn’t change anything” because they already use
both languages fluidly.

Negative responses: A minority found it “uncomfortable,” “confusing,” or “not helpful,”
especially when translating disrupted their learning flow in English or when they were

already confident English users.



MYP Post-Newsletter: Students and Translanguaging in the Classroom

2. How HL Supported Learning

Concept clarification: Many students said that using their HL helped them better understand
vocabulary, structure ideas faster, and feel more confident expressing
themselves—especially during research or complex tasks.

Little or no benefit: Bilingual students or those stronger in English noted that HL use made
little difference to their understanding, and a few felt it was actually confusing to switch
between languages.



MYP Post-Newsletter: Students and Translanguaging in the Classroom

3. Challenges Noted

e Translation difficulty: Some students found switching between HL and English slowed them
down or made it harder to retain content in English.

e Grammar and vocabulary gaps: A few students, especially those who don’t regularly use
their HL in academic settings, felt their skills in the HL were weaker, especially for formal
grammar or writing.

e Identity and preference: A small number expressed a clear preference for using English in
academic settings, either due to habit or comfort.



MYP Post-Newsletter: Students and Translanguaging in the Classroom

4. Interest in Using HL More Often

Yes: Many students supported more HL integration, citing benefits such as easier
comprehension, deeper cultural connection, vocabulary development, and a more inclusive
classroom environment.

No or Maybe: Others felt that English should remain the dominant classroom language or
were content with current HL use. A few requested more structured or purposeful
opportunities, suggesting HL is most helpful after foundational concepts are introduced.



Reflection and Next Steps
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Whole-School Next Step Suggestions

Implementing Structural Change:

e Develop whole-school CPD to build systematic and collaborative approach
toTL

e \With Pedagogical Leadership Team, revisit whole-school language policy to
reflect/include approach to translanguaging.

e Collaborative Planning: consider partnerships or once-monthly “think tanks”
with others who are implementing translanguaging strategies in similar content
areas and/or with similar ages (including cross PYP-MYP) to brainstorm ideas at
the start of each unit, share successes and challenges, etc.

e Commit to manageable timeline for continuing newsletters (e.g., quarterly, in
conjunction with collaborative planning opportunities)



Whole-School Next Step Suggestions

In the Classroom:

Provide targeted HL support during concept introduction or review.

Offer flexible and optional HL use, respecting bilingual learners’
preferences.

Consider structured activities where HL is used for brainstorming,
clarification, and peer explanation, especially before transitioning into
English output tasks.

Address student concerns around confusion by setting clear expectations and
scaffolding translation and code-switching activities.

Build upon this approach at the start of the next school year. Include
translanguaging strategies in learning-to-learn conversations with students

from the start. @i‘g‘
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